
Dene House Primary School 
Pupil Premium Rationale and Supporting Research 

 
Rationale/Strategy: 
 
School’s Pupil Premium strategy is based on the recommendations made in the EEF Guide to the Pupil Premium, 
which aims to support schools in spending their Pupil Premium to maximise the benefit for their students. 
 
In line with the EEF recommendations, school’s Pupil Premium strategy sits at the heart of the school’s year on year 
continuous improvement effort, with all staff understanding the strategy and their role within it.  
 
Ultimately, school’s strategy aims to improve outcomes and engagement for disadvantaged children by improving the 
following areas identified in the EEF guidance, utilising a Tiered approach: 
 
Tier 1: (High quality) Teaching:  
 
Spending in this area includes professional development, training and support for early career teachers and recruitment 
and retention. Leaders strongly believe in the need for an effective teacher to be in front of every class, and that every 
teacher is supported to keep improving.  Therefore spending both in the short, medium and long term aims to ensure all 
teachers are the best that they can be and are recruited strategically to enhance school’s curriculum offer. 
 
Tier 2: Targeted academic support:  
 
Evidence from a range of studies, including those conducted by the EEF and global studies such as Hattie’s Meta-analysis 
of effect sizes, in his work on “Visible Learning”, consistently shows the positive impact that targeted academic support 
can have, including on those who are not making good progress across the spectrum of achievement. Considering how 
classroom teachers and teaching assistants can provide targeted academic support, including how to link structured one-
to-one or small group intervention to classroom teaching, is a key component of school’s Pupil Premium strategy.  
 
Tier 3: Wider strategies: 
 
School also targets most significant non-academic barriers to success in school, including attendance, behaviour and social 
and emotional support.  
 
Barriers:  
 
Attainment on Entry data shows that the following historic, yearly barriers are evident when children enter school: 
 
• A high proportion of pupils, both those who are eligible for Pupil Premium funding and those that are not, do not 

enter early years at age related-expectations in communication and language. This means they need to make more 
progress than their peers to catch up over time and address issues with literacy. 

• A high proportion of pupils, both those who are eligible for Pupil Premium funding and those that are not, have less 
experiences with early language comprehension and phonological awareness, meaning that there are gaps in their 
knowledge, understanding and skills resulting in slower progress in reading.  

• A high proportion of pupils, both those who are eligible for Pupil Premium funding and those that are not, have less 
experiences with early number skill meaning that there are gaps in their knowledge, understanding and skills resulting 
in slower progress in mathematics. 

• A high proportion of pupils, both those who are eligible for Pupil Premium funding and those that are not, lack early 
speech and language opportunities from both books and adult interactions, which then impact on progress and 
development. 

• In some cases, children, both those classed as disadvantaged and those that are not, have a lack of parental 
engagement and support, meaning that not all pupils are encouraged to read at home or read regularly to an adult. 

• The emotional resilience of some pupils eligible for pupil premium is low when compared to their peers. This can 
affect their ability to concentrate on academic activities, especially when tasks are challenging. 

• In some cases, low attendance rates impact on the ability to access learning for both funded and non-funded pupils. 
• In small but significant proportion of children have a lack of sufficient funds at home to ensure access to a wide range 

of educational and cultural experiences. 
 

https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf
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In responding to these issues, leaders have also taken into account the recommendation from the EEF report - The 
Attainment Gap - which is an on-going study into how best to respond to the attainment gap experienced by children 
from disadvantaged backgrounds.  This report also emphasises the need for responses at teaching, intervention and wider 
consideration levels.  It also spotlights the importance of establishing effective early years practice and provision since 
Early Years education has a huge impact in preventing the attainment gap becoming entrenched before children start 
school and ensuring pupils’ additional needs are identified as soon as possible in order to put in place effective support 
to help those falling behind to catch up. 
 
Overall, school adopts an approach which focuses on what happens in the classroom, in order to make the biggest 
difference.   Improving teaching quality through teacher professional development is crucial to school’s work in relation 
to disadvantaged children, since there is a particularly strong evidence base around the potential impact (at a low cost) 
of this strategy.  In addition, targeted small group and one-to-one interventions are also used since the evidence shows 
that they have the potential for the largest immediate impact on attainment.  
 
Finally, school’s strategy also emphasises essential life skills (or ‘character’) and the development of strong SEMH. 
However, currently there is little known about how these skills can be developed and whether they lead to increased 
academic attainment. 
 
Decisions based about spending based on barriers and research 
 
In relation to the first 2 tiers of the pupil premium strategy.  Leaders focus on improving teaching and providing 
intervention in relation to the following aspects in an attempt to overcome barriers:   
 
(Speech and) Language development 
 
There is an extensive evidence base showing the impact of communication and language approaches. The evidence is 
relatively consistent, suggesting that communication and language approaches can be successful in a variety of 
environments. The EEF evidence base suggests that communication and language interventions have a high impact of 4- 
6 months gains, for a low cost and this is based on extensive evidence.  Therefore, leaders ensure that: 
 

• Teachers and TAs receive on-going training for expressive and receptive language development. 
• TAs are well trained to deliver speech and language interventions such as NELI. 
• Environments are well resourced with books and other stimuli to promote opportunities for speaking, 

interaction and the acquisition of language.   
 
Systematic Synthetic Phonics 
 
Phonics approaches have been consistently found to be effective in supporting younger readers to master the basics of 
reading, with an average impact of an additional four months’ progress. Research suggests that phonics is particularly 
beneficial for younger learners (4-7 year olds) as they begin to read.  Therefore, leaders ensure that: 
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/ 
 

• Any member of staff delivering RWI is highly trained before beginning to deliver the program and receive on-
going training to ensure skills remain sharp. 

• Any member of staff delivering RWI intervention is well trained and receives on-going training.  RWI, including 
Fresh Start are delivered well.   

 
Comprehension and understanding 
 
Research shows that on average, reading comprehension approaches improve learning by an additional six months’ 
progress over the course of a school year. These approaches appear to be particularly effective for older readers (aged 8 
or above).  Successful reading comprehension approaches carefully select activities for pupils according to their reading 
capabilities, and ensure that texts provide an effective, but not overwhelming, challenge. 
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-
comprehension-strategies/ 
 
Ensuring improved comprehension of what has been read is a major on-going focus for the school. It is an important 
aspect of future development as the EEF research shows that on average, reading comprehension approaches deliver an 
additional six months’ progress. Leaders have established a clear approach and methodology to teaching 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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comprehension skills and use a ‘book’ approach where a text is read together, initially for fluency, and the teacher then 
develops questions linked to the text, working through stages to help the children develop a deep understanding of a 
text, independently. Pupils receive daily reading fluency and comprehension lessons linked to this approach.  To ensure 
this approach is effective, leaders:  
 

• Provide on-going CPD for staff, in reading pedagogy and pedagogical content knowledge, after reviewing the 
latest approaches to the teaching of comprehension, the EEF research findings in the ‘Preparing for Early 
Literacy’; ‘Improving Literacy in KS1’ and ‘Improving Literacy in KS2’ reports, as these have strong evidence 
bases to support their recommendations. 

• Ensure the use of well researched reading and comprehension interventions. 
• Ensure adults providing interventions are well trained and receive on-going training to enable them to deliver 

programs effectively.  
• Have an on-going strategy for purchasing the books and resources (including providing children with 

experiences) to enhance reading and comprehension.   
 
Maths 
 
Mathematics has been an on-going development priority for the school.  Leaders have introduced a range of systems to 
help children acquire and retain key declarative and procedural knowledge.  This has been achieved through the 
processes of retrieval practice and mastery learning whereby children spend time acquiring and then retrieving key 
knowledge and skills so that they are committed to long term memory. 
  
Extract taken from: Impact – Journal of the Chartered College of Teaching 
https://impact.chartered.college/article/firth-assessment-as-learning-role-of-retrieval-practice-in-classroom/   
 
A 2006 study by Roediger and Karpicke has become a classic in this area [retrieval practice] and is highly illuminating to 
teachers. The study compared how students performed after different combinations of studying and/or being tested on 
material. They found that studying followed by a test in which students wrote down everything they could remember 
led to better recall in a final assessment than being given an additional study opportunity, even though no feedback was 
given. A point to note is that the advantage was only shown after a two-day or one-week delay – if recall was assessed 
after just a few minutes, the study-only conditions were better. This is important as it suggests that testing helped 
retention in long-term memory. 
 
A huge amount of research has been done on this area since the Roediger and Karpicke paper, much of it using 
educationally relevant materials. Benefits that were first established in psychology labs have been shown to apply to 
real-world learning situations such as a middle school science classroom (e.g. McDaniel et al., 2011). 
It is easy to measure the effect of retrieval practice with simple facts or word lists, and the extent to which the benefit 
extends to complex materials has been questioned (e.g. van Gog and Sweller, 2015; see also Karpicke and Aue, 2015). 
However, the effect has been shown many times with the learning of texts, and Butler (2010) found that questions on a 
passage also improved learners’ ability to transfer ideas to other contexts, suggesting that retrieval can help to support 
a broader understanding. 
 
Overall, the current research seems to suggest that most teachers and learners in most learning situations would 
benefit from increasing the level of retrieval used, i.e. the amount that learners have to actively recall things from 
memory, and that this should be preferred to re-reading or re-teaching as a learning strategy. 
 
There are a number of meta-analyses which indicate that, on average, mastery learning approaches are effective.   
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/mastery-learning/. 
 
Therefore, leaders ensure that: 

• Teachers are well trained and receive ongoing training in relation to teaching declarative and procedural 
knowledge. 

• Teachers receive on-going CPD on how to utilise mastery learning, incorporating retrieval practice 
principles.  

• Mathematics provision and teaching is well resourced with a range of stimuli and equipment to help 
children learn, master and retain the building blocks of mathematics. 

 
All of the above have the same common component running through them – feedback.  
 

https://impact.chartered.college/article/firth-assessment-as-learning-role-of-retrieval-practice-in-classroom/
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Feedback 
 
Many different evidence sources, e.g. EEF Toolkit suggest high quality feedback is an effective way to improve 
attainment, and it is suitable as an approach that we can embed across the school. Feedback studies tend to show very 
high effects on learning +8 months - https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-
learning-toolkit/feedback/.   Therefore, Leaders ensure that: 
 

• Adults receive on-going CPD for making on-going formative assessment judgements and providing effective 
feedback.   

 
Wider experiences 
 
SEMH 
 
In order to support pupils’ social and emotional needs, the EEF Guidance Report: Improving social and emotional 
learning in primary schools shows that interventions which are targeted at social and emotional learning have an 
identifiable and significant impact on attitudes to learning, social relationships in school and attainment (on average +4 
months progress).  https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-
toolkit/social-and-emotional-learning/.  Therefore, leaders ensure that: 
 

• All adults are provided with on-going training for supporting children’s social, emotional and mental health 
needs.   

• TAs and other support staff are well trained and receive on-going CPD to ensure that they have the knowledge 
and skills to support children’s social, emotional and mental health. 

• TAs and other staff are well trained and have expertise in using well researched programs for supporting 
children’s social, emotional and mental health. 

 
Desired Outcomes 
 
To determine the impact of the above, Leaders have the following desired outcomes for disadvantaged children: 
 
Academic:  

• Disadvantaged children will achieve above national average progress scores (0+) in reading, writing and maths 
at the end of Y6 

• Disadvantaged pupils will leave YR with levels for attainment in excess of those seen nationally for 
disadvantaged children; the difference between disadvantaged and non-disadvantaged children in school will be 
in-line with that seen nationally.  

• Disadvantaged children attain in excess of pupil premium children nationally for the phonics screener; the 
difference between pupil premium and non-disadvantaged children in school will be in-line with that seen 
nationally for the phonics screener.  

• School’s disadvantaged children will attain at least in-line with disadvantaged nationally in reading, writing and 
mathematics at the end of Y2; the in school difference between disadvantaged and non-disadvantaged children 
will be in-line with that seen nationally.  

• School’s disadvantaged children will attain at least in-line with disadvantaged nationally in reading, writing and 
mathematics at the end of Y6; the in school difference between disadvantaged and non-disadvantaged children 
will be at least in-line/narrower than that seen nationally.  

• Disadvantaged children will be able to read fluently with comprehension and understanding relative to their age 
and ability.  

 
Non-Academic:  
• Disadvantaged children will have attendance which is at least in-line with their disadvantaged peers nationally; 

the in school attendance gap between non-disadvantaged and disadvantaged children will be in-line with 
national.  

• Disadvantaged children will not be disadvantaged by narrowing of the curriculum or lack of access to aspects of 
school that help to promote cultural and social capital. 
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