
 
Dene House Primary School – Covid Catch-up Premium Strategy 2020/21 

 
 

Background 

Children and young people across the country have experienced unprecedented disruption to their education as a result of Coronavirus (Covid-19). Those from the most vulnerable and 
disadvantaged backgrounds will be among the hardest hit.  As a result, for the 2020/21 academic year, the government has announced funding to support children and young people to catch up. 
The premium is calculated at £80 per pupil. 

The Government state that schools should use this funding for specific activities to support their pupils to catch up for lost teaching over the previous months, in line with the guidance 
on curriculum expectations for the next academic year. Schools have the flexibility to spend their funding in the best way for their cohort and circumstances. 

‘Teachers and early years practitioners may consider focusing more on the prime areas of education, including communication and language, personal, social and emotional development, and 
physical development, if they think this would support their children to catch up following time out due to coronavirus (COVID-19).’  DFE Guidance for Full Opening 

Our school has been allocated £21,280 

 

Education Endowment Foundation (EEF) Recommendations from their ‘Covid-19 Support Guide for Schools’ 

The EEF advises a tiered approach to spending: 

Teaching and whole school strategies Targeted approaches Wider strategies 
• Supporting great teaching 
• Pupil assessment and feedback 
• Transition support 

• 1:1 and small group tuition 
• Intervention programmes 
• Extended school time 

 

• Supporting parents and carers 
• Access to technology 
• Summer support 

 
 

 

 

Our Approach 

 

• Leaders have identified the barriers and issues that have resulted from the Covid 19 Pandemic and have established a 3 tier strategy for addressing these based on the guidance from 
the EEF. 
 
TIER 1: Teaching and whole school strategies - Supporting great teaching and pupil assessment and feedback. 
 
TIER 2: Targeted approaches - 1:1 and small group tuition; Intervention programmes. 
 
TIER 3: Wider strategies Supporting parents and carers; Access to technology 

https://www.gov.uk/government/publications/actions-for-schools-during-the-coronavirus-outbreak/guidance-for-full-opening-schools#section-3-curriculum-behaviour-and-pastoral-support
https://www.gov.uk/government/publications/actions-for-schools-during-the-coronavirus-outbreak/guidance-for-full-opening-schools#section-3-curriculum-behaviour-and-pastoral-support


Mental Health, Well-being, Behaviour and Attitudes 
School identified issues/ impact of 

lockdown 
Planned actions Evidence Base Approximate Cost 

Mental Health and Wellbeing: 
We have more parents reporting that 
their children are anxious. While the 
majority of children have settled back 
into school very well, for some children, 
the transition from home learning to 
school learning has been more 
challenging. 
 

Tier 1: 
• Daily Time to Talk sessions to support children in 

sharing their feelings and concerns 
• PSHCE - delivery of the Recovery Curriculum 
 
Tier 2: 
• From September 2020 – focusing on wellbeing through 

additional sessions/time with the school counsellor. 
• Additional 1:1 sessions and “drop ins” with the school 

councillor for those who need it. 
• PSHCE focus in first two weeks when children settling 

into school. 

• Going back to school can be scary for children whatever their age, and it can also 
be an anxious time for parents.  Wherever your children live, they might have 
questions and worries about going back to school during the coronavirus.  NSPCC 
website 

£200 for resources 

Mental Health and Wellbeing: 
Some children returned to school with 
anxieties and worries about how to stay 
safe in relation to Covid 19.    

Tier 3: 
• Additional training and teaching provided through the 

E-Bug programme to support pupils in understanding 
Covid regulations and how to stay safe. 

• Going back to school can be scary for children whatever their age, and it can also 
be an anxious time for parents.  Wherever your children live, they might have 
questions and worries about going back to school during the coronavirus.  NSPCC 
website 

FREE - E-bug programme  

Behaviour 
Some children are finding it difficult to 
readjust to the expectations and rules 
linked to Covid 19 restrictions meaning 
that there are some additional “flash 
points” in behaviour.   
 

Tier 1: 
• Behaviour policy reviewed and adapted for September 

2020 
• Posters and displays around school to ensure behaviour 

rules high profile and central to what we do in school. 
• Training for all staff on new adapted behaviour systems 
 

• Some school cultures, norms and routines have been disrupted by the coronavirus 
(COVID-19) outbreak and some pupils may have been exposed to a range of adverse 
experiences. Schools will need to make changes to reset behaviour and 
attendance expectations and consider additional support to successfully 
reintegrate pupils back. (DfE Checklist for School Leaders to support full opening: 
Behaviour and Attendance) 

 

£800 for additional adult 
support for managing 
behaviour. 
 
£100 for resources 

Motivation and attitudes for learning: 
Children are lacking resilience and 
stamina when working on tasks. All 
classes have reported children are less 
independent and seeking more 
reassurance from adults when completing 
tasks. 
 

Tier 1: 
• Systems for promoting PRIDE have been adjusted 
Tier 3: 
• Class Dojo has been introduced as a rewards system 

linked to school’s Ethos and Values.   
 

• In the EEF Attainment Gap Report, 2017, it states that ‘essential life skills, or 
character, are important in determining life chances and can be measured in a 
robust and comparable way.’ 

 

FREE 

New starters 
Reception staff have reported big 
deficits in children’s ‘school readiness’ 
after missing a considerable period of 
nursery learning through the summer 
term. Baseline data shows children have 
much lower starting points in PSED and 
are finding social aspects of school 
difficult. 

Tier 1: 
• Additional adult in Reception in order to be able to 

target children effectively in their social and emotional 
development. 

• Provision constantly reviewed and adapted to meet the 
needs of the children  

• Ongoing professional development for staff around 
effective provision for personal, social and emotional 
development 

• The EEF Covid-19 Support Guide for Schools, states that, ‘great teaching is the 
most important level schools have to improve outcomes for their pupils. Providing 
opportunities for professional development...is likely to be valuable.’  

• ‘For pupils in reception, teachers should also assess and address gaps in language, 
early reading and mathematics, particularly ensuring children’s acquisition of phonic 
knowledge and extending their vocabulary. For nursery and childminder settings, 
and reception, consider how all groups of children can be given equal opportunities 
for outdoor education.’ DFE Guidance for Full Opening 

£4500 towards the 
recruitment of an 
experienced, high 
performing EYFS 
practitioner with a 
background in YN and early 
development to help 
bridge/address the 
gaps/delays in 
development. 

 



Language and Literacy Development 
School identified issues/ impact of 

lockdown 
Planned actions Evidence Base Approximate Cost 

Oracy: 
Staff have reported that many 
children are struggling verbally, not 
speaking in full sentences and finding 
it difficult to articulate their 
thinking. 
 

Tier 1: 
• Training on promoting language development through PEER, 

CROWD and sustained shared thinking approaches 
• Time to Talk sessions set up across school 
Tier 2: 
• Speech and Language interventions set up within Reception 

and school registered for NELI 
 

• The Education Endowment Foundation’s evaluation of oral language interventions as 
part of its ‘Teaching and Learning Toolkit’ shows that they have a ‘positive impact’ 
on learning at a very low cost. It summarised that, ‘Overall, studies of oral language 
interventions consistently show positive impact on learning, including on oral 
language skills and reading comprehension. On average, pupils who participate in 
oral language interventions make approximately five months’ additional progress 
over the course of a year.’ 

 

£500 for CPD and supply 
cover 
 

EYFS and KS1 Phonics and Reading 
Within EYFS and KS1, children have 
gaps in knowledge from sounds that 
they have missed in the spring and 
summer term. Fluency has been 
identified as an issue across school 
and in some classes, pupil attitudes 
towards reading have been impacted.  
 

Tier 1: 
• Children all reassessed for RWI phonics 
• Refresher training for staff and new staff training 
• Resources purchased to support RWI teaching and 

learning. 
Tier 2: 
• Catch up interventions in place for all children who are 

working below age related expectations 
Tier 3: 
• Weekly parents updates on sounds learnt via Dojo 

messages 

• The EEF Covid-19 Support Guide for Schools, states that, ‘great teaching is the 
most important level schools have to improve outcomes for their pupils. Providing 
opportunities for professional development...is likely to be valuable. It also states 
that, ‘setting aside time to enable teachers to assess pupil’s wellbeing and learning 
needs is likely to make it easier for teachers and other school staff to provide 
effective support.’ 

 

£350 
Ongoing staff training and 
access to home learning 
videos for parents 
 
£250  
Phonics Home Learning 
booklets 

KS2 Phonics and Reading 
Within KS2, children have gaps in 
knowledge from sounds because they 
didn’t access catch up teaching or 
intervention in the spring and summer 
terms due to Lockdown. Fluency has 
been identified as an issue across 
school and in some classes, pupil 
attitudes towards reading have been 
impacted.  
 

Tier 1: 
• Children all reassessed for RWI phonics catch up 

programmes 
• Refresher training for staff and new staff trained in RWI 

catch up programmes  
• Resources purchased to support RWI teaching and 

learning in Y3. 
• Additional adults deployed to implement programmes. 
Tier 2: 
• Catch up interventions in place for all children who are 

working below age related expectations; Reading recovery 
plans have been implemented; additional TA time and 
support deployed to enable this to take place. 

Tier 3: 
• Weekly parents’ updates on sounds learnt via Dojo 

messages. 

• The EEF Covid-19 Support Guide for Schools, states that, ‘great teaching is the 
most important level schools have to improve outcomes for their pupils. Providing 
opportunities for professional development...is likely to be valuable. It also states 
that, ‘setting aside time to enable teachers to assess pupil’s wellbeing and learning 
needs is likely to make it easier for teachers and other school staff to provide 
effective support.’ 

 

£4500 towards paying for 
an additional day from 
HLTA and TA 
 
£300 for RWI resources in 
Y3 
 
£880  
Phonics Fresh Start 
Booklets 

Writing: 
Children’s writing stamina has been 
affected, as well as basics such as 
handwriting and spelling. 
 

Tier 1: 
• Curriculum plans have been adapted to ensure coverage of 

all missed content – class teachers are aware of gaps in 
knowledge (see individual class Covid catch up plans) 

• Provide CPD to address issues in basic writing skills, 
including: improving “talk”; physical development; 
handwriting; spelling; and  writing sequences (see writing 
action plan) 

Tier 2: 
• Key interventions have been set up within Key stage 2 to 

focus on the key skills of handwriting and spelling. 
• Reaction time built into afternoon sessions to respond to 

misconceptions and errors. 

• The EEF Covid-19 Support Guide for Schools, states that, ‘great teaching is the 
most important level schools have to improve outcomes for their pupils. Providing 
opportunities for professional development...is likely to be valuable.  

 
 

£400 for CPD and supply 
cover 
 
£2400 for additional TA 
time for basic skills 
interventions. 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/


Mathematics Development 
School identified issues/ impact of 

lockdown 
Planned actions Evidence Base Approximate Cost 

Maths 
Some specific content has been 
missed and children now have gaps in 
knowledge, particularly in terms of 
topics such as Measure, Shape and 
Space and Statistics. Children’s 
mental recall of facts has also 
suffered which impacts all aspects of 
number and calculation. 
 
 
 

Tier 1: 
• Curriculum plans have been adapted to ensure coverage of 

all missed content – class teachers are aware of gaps in 
knowledge 

• Provide CPD to focus on developing key skills in maths. 
• Arithmetic and Mental agility have been identified as a 

priorities for CPD and coaching in the autumn and spring 
terms. 

Tier 2: 
• Key interventions have been set up within KS2 to focus on 

key skills: number, place value and times-tables. 
• Pre and post teaching strategies to be introduced to 

support children who are struggling to bridge gaps and/or 
retain information.   

• Reaction time built into afternoon sessions to respond to 
misconceptions and errors. 

• The EEF Covid-19 Support Guide for Schools, states that, ‘great teaching is the 
most important level schools have to improve outcomes for their pupils. Providing 
opportunities for professional development...is likely to be valuable.  
 

• The EEF Covid-19 Support Guide for Schools, states that, ‘In order to support 
pupils who have fallen behind furthest, structured interventions, which may also be 
delivered 1:1 or in small groups, are likely to be necessary.’ 

 
• A particular focus for interventions is likely to be on literacy and numeracy. 

Programmes are likely to have the greatest impact where they meet a specific 
need, such as oral language skills, or aspects of reading, include regular sessions 
maintained over a sustained period and are carefully timetabled to enable 
consistent delivery.’ 

£2,488 towards afternoon 
support from additional TA 
 
£300 for CPD and supply 
cover 
 

Wider Curriculum and Continued Access to Learning  
School identified issues/ impact of 

lockdown 
Planned actions Evidence Base Approximate Cost 

Wider Curriculum 
Children have gaps in knowledge from 
topics that have not been taught, 
impacting future learning. 
 

Tier 1: 
• Recovery plans established for all year groups highlighting 

the key knowledge, skills and understanding that needs be 
taught across the year.  

• School has been providing the full curriculum from 
September 2020 based on recovery plans. 

• Staff training to be provided around application of reading 
to wider curriculum subjects, to help further close gaps 
within reading. 

• Additional resources purchased so all children have the 
equipment they need in subjects such as art and DT. 

• Computing curriculum adjusted so that e-safety is 
promoted and reinforced in preparation for additional 
remote learning.   

‘Teach an ambitious and broad curriculum in all subjects from the start of the autumn 
term, but make use of existing flexibilities to create time to cover the most important 
missed content. Up to and including key stage 3, prioritisation within subjects of the 
most important components for progression is likely to be more effective than 
removing subjects, which pupils may struggle to pick up again later. In particular, 
schools may consider how all subjects can contribute to the filling of gaps in core 
knowledge, for example through an emphasis on reading.’ DFE Guidance for Full Opening 

£2000 on additional 
resources 

Remote Learning: 
School needs a system for remote 
learning that can be used for 
individual children isolating, larger 
groups or whole Bubbles. School must 
be ready to provide home learning 
immediately in the event that a child 
needs to self-isolate 
 
 

Tier 3: 
• “Classroom Secrets” Paper packs purchased for those 

without internet access 
• Class Dojo – allows for sharing of tasks and timetables etc. 

Can also be accessed via phone for those without 
laptop/tablet access. It provides a two way communication 
system between parents and staff so that immediate 
support can be offered/queries answered.   

• Children and parents being familiarised with Class Dojo 
throughout the autumn term  

• Training for staff on home learning approaches 
• RWI Phonics subscription purchased for online lessons 

UNICEF: Though national governments around the world have been quick to implement 
remote learning, new health protocols and reopening plans, these policies have varied 
widely based on each country’s wealth. School children in the poorest countries have 
already lost nearly four months of schooling since the start of the pandemic, compared 
to six weeks in high-income countries. Even short disruptions in children’s schooling can 
have long-lasting negative impacts due to factors including the lack of structured 
programmes for catching up.  

£337  for Classroom 
Secrets 
£175  Oxford Owl (RWI) 
 
£800 for Purple Mash 
subscription.    

https://data.unicef.org/resources/national-education-responses-to-covid19/
https://data.unicef.org/resources/national-education-responses-to-covid19/
https://data.unicef.org/resources/national-education-responses-to-covid19/


Impact and Progress 
Area Expected outcomes: Autumn Progress: Spring Progress: Summer Progress: 

Mental Health 
and Wellbeing 

 

• Children are happy and settled in school 
• Emotional needs are addressed through whole 

class support and additional intervention 

During Autumn 1 there was a focus on settling 
children back into school life.  During this 
period of transition, the delivery of our 
Recovery Curriculum has supported the 
development of good mental health.  The 
Recovery Curriculum has addressed: Anxiety 
about leaving home; Anxiety about loved ones; 
Lack of understanding about what has 
happened; Loss of structure; Familial 
illness/death; Struggle to reintegrate with 
peers; Lack of social skills; Fear to be with 
other people again and Anxiety about missed 
work.  We have also delivered the EBug 
resources provided by Public Health England to 
teach children and young people about hygiene, 
infections and antibiotics.  At the end of 
Autumn 1, we made the decision to continue to 
deliver sessions focussed on mental health and 
emotional wellbeing covering three core themes:  

Health and Wellbeing  
Relationships  
Living in the Wider World  
 
Children have returned to school with positive 
attitudes and, due to the work completed, have 
settled back into school life and new routines 
very quickly.   

Actions limited/ not completed due to Covid-19 Lock Down. 
 

 

Due to the impact of Covid-19 Lock Down priorities were adapted to 
meet the needs of the children. Actions completed/outcomes of 
completed actions can be seen below.  

On return to school in March 2021, children 
were not as settled as they had been in the 
Autumn Term.  A number of children found 
leaving parents to return to school a very 
emotional experience and were affected by 
changes in home circumstances.   
During the first 3 weeks back to school ( 8th  

March 2021- 26th March 2021) there was an 
emphasis on pupil wellbeing.  For a number of 
children, who needed further SEMH support 
due to a high level of need, 1:1 counselling 
sessions have been, and are being, provided.  
Within these sessions children have accessed a 
number of different therapies: 

• Cognitive Behavioural Therapy (CBT) 
• Time for Me 
• Drawing and Talking Therapy 

The EBug resources provided by Public Health 
England were revisited to teach children and 
young people about hygiene, infections and 
antibiotics.  New Staying Safe Charters were 
produced and used to support/encourage good 
hygiene. 
 

Behaviour and 
motivation for 

learning 
 

• Children show increasing levels of 
independence – most children working at/above 
age related expectations for learning 
behaviours 

• Low incidences of poor behaviour – reduction 
from Autumn 2020 

Although children in EYFS have all settled well 
they are reluctant to try new things, are very 
reliant on adults and need support to play with 
each other. The PRIDE system is supporting 
development of skills in these areas.  With 
encouragement children are beginning to take 
risks with their learning and persevering, rather 
than giving up straight away.  
The PRIDE system has been used across school 
to successfully promote positive behaviour, 
self-confidence and resilience.  
 

Actions limited/ not completed due to Covid-19 Lock Down. 
 
 

 

Due to the impact of Covid-19 Lock Down priorities were adapted to 
meet the needs of the children.  

When children returned in March 2021, levels 
of independence had been adversely affected, 
pupils’ self-esteem was low and poor learning 
dispositions and stamina were evident when 
completing tasks.   Low level disruption was 
evident across school and this was negatively 
impacting on teaching and learning.   School’s 
behaviour system was adapted to address these 
concerns.  In addition, through the promotion of 
school’s PRIDE system and teaching and learning 
strategies that support children in developing 
self-confidence and feelings of success, pupils’ 
self-esteem and confidence has greatly 
improved since their return.  Positive learning 
dispositions can now be seen throughout school.   

Oracy 
 

• Children are confident speakers and able to 
express themselves and articulate their ideas 
clearly 

To support children in developing speaking and 
listening skills, school provides pupils with 
opportunities to develop these skills across the 
curriculum.  Philosophy for Children (P4C) is 

Actions limited/ not completed due to Covid-19 Lock Down. 
 

 

Due to the impact of Covid-19 Lock Down a number of actions were 
not completed.  Priorities were adapted to meet the needs of the 
children. Actions completed/outcomes of completed actions can be 
seen below.  

Philosophy for Children (P4C) continues to be 
incorporated in different areas across the 



• Opportunities made across the curriculum for 
talk 

being incorporated in different areas of the 
curriculum to develop speaking, listening and 
thinking skills.  Specific language sessions are 
incorporated within the curriculum to develop 
knowledge and understanding of language across 
different topic areas.  

curriculum to develop speaking, listening and 
thinking skills.  Specific teaching of language 
takes place at the beginning of each topic and 
within core subjects to develop knowledge and 
understanding of language.  
   
CPD organised for Sept 2021 with a focus on 
further developing oracy and knowledge and 
understanding of language. 

Phonics and 
Reading 

 

• 90%+ Y2 phonics pass (by summer) 
• 80%+ Y1 phonics pass 
• 75%+ Y6 Reading EXS + 
 

Although there has been a focus on developing 
phonics and reading skills including the delivery 
of targeted intervention, pupils are not 
currently on track to achieve aspirations.  
Progress has been slower than expected due to 
lower than usual starting points after March 
2020 Lock Down and the need for Year 6 and 
Year 2 pupils to isolate on 2 occasions in the 
Autumn Term 2020 due to positive cases of 
Covid19 within these classes.   

Actions limited/ not completed due to Covid-19 Lock Down. 
 

 

Missed learning due to the Covid-19 Lock Down has adversely 
affected pupils’ attainment and progress.  Upon return to school 
priorities were adapted to meet the needs of the children.  

To further develop phonic knowledge, the Y1 
timetable has been adjusted - 4 days RWI 
Fluency: 1 day class book.   In addition, there 
are now small group phonics sessions on a 
morning and at the end of the day.  Phonics 
interventions are in place for those pupils who 
are behind ARE.  Year 6 have had Reading Plus 
as part of their reading provision and this along 
with the reading sequence and reading 
intervention is showing a positive impact on 
attainment with 77% of Y6 pupils achieving 
ARE+. 

Early Years 
 
 

• 70% GLD target 
• Challenging provision set up that is adapted to 

the current needs of the children. 
 

Provision is planned for and enhanced weekly to 
promote challenge. The timetable enables staff 
to use the environment to engage in 
interventions and model key language and play 
skills.  Dedicating time to enhance and model 
areas within provision has had a positive impact 
upon the children’s play and their attitude 
within play.  They are now more willing to ‘have a 
go’ and try new ideas.  
 

Actions limited/ not completed due to Covid-19 Lock Down. 
 

 

Missed learning due to the Covid-19 Lock Down has adversely 
affected pupils’ attainment and progress.  Upon return to school 

priorities were adapted to meet the needs of the children. 
The new canopy has enabled good quality 
provision to be set up and used daily outdoors.    
Provision both indoors and outdoors has been 
adapted to the needs of the children.  PD, 
SEMH, Communication and Language and RWM 
skills were identified as areas of concern and 
since March, provision, teaching and learning 
has focussed on these areas. Tracking data 
show YR children have made accelerated 
progress in phonics since March and are 
catching up.   

Maths 
 
 

• Basic skills addressed – evidence of progress in 
basic maths skills, times tables compared to 
baseline assessments. 

CPD delivered to introduce the basic skills 
tracker.  Training around acquisition of basic 
skills, frequency of dedicated sessions and 
tracking of skills. 
Induction to systems and 1:1 support has been 
provided on a needs basis.  This has included 
demonstration lessons, planning discussions and 
observations. 
There has been a focus on basic maths skills 
and times tables both in class and within 
intervention.  Spring data will provide 
comparison figures to determine success from 
baseline assessments. 

Actions limited/ not completed due to Covid-19 Lock Down. 
 

 

Due to the impact of Covid-19 Lock Down not all missed content has 
been taught.  Although priorities were adapted to meet the needs of 
the children, attainment and progress has been adversely affected.   
 

The maths lead has continued to support staff 
throughout the summer term with curriculum 
adaptation and delivery to meet the needs of 
the children.   Measures have been put in place 
to identify and address any areas of weakness 
with key mathematical skills and knowledge (key 
skills). A dedicated weekly session is used by 
teachers to fill any gaps and allows children 
regular practice to consolidate the key skills.  
In addition to this, the declarative and 
procedural knowledge (fluency) needed for each 
year group has been mapped out. A daily 



(fluency) session is helping children towards 
securing this understanding. 

Writing 
 

• Basic skills addressed – evidence of progress in 
basic spelling and handwriting from baseline 
assessments. 

Curriculum adapted to address gaps in basic 
skills.  There has been a focus on basic spelling 
and handwriting in class. Spring data will 
provide comparison figures to determine 
success from baseline assessments. 

Actions limited/ not completed due to Covid-19 Lock Down. 
 

 

Due to the impact of Covid-19 Lock Down not all missed content has 
been taught.  Although priorities were adapted to meet the needs of 
the children, attainment and progress has been adversely affected. 

CPD delivered to further develop writing 
sequences, address effective delivery of  
spelling and introduction of a strategy to 
develop understanding of sentence structure 
progressively at an appropriate level across 
each year group.  Indications show that across 
school, children are developing a strong concept 
of a sentence.  

Wider Curriculum 
 

• Full curriculum offer in place from March 
2020 for all children, including computing and 
technology. 

• All missed content taught 

Children have had access to the full curriculum 
offer throughout the Autumn Term with 
adaptations being made to the PSCHE 
curriculum to ensure the SEMH needs of pupils 
was addressed on their return. 

Actions limited/ not completed due to Covid-19 Lock Down. 
 

 

Due to the impact of Covid-19 Lock Down priorities were adapted to 
meet the needs of the children. Some actions were limited/ not 
completed.  Not all missed content has been taught   

Children have accessed the full curriculum 
offer throughout the Summer Term.  A two- 
year cycle of planning has been developed to 
ensure skills and knowledge are developed 
progressively over a year and across phases.  
Our curriculum can be accessed on our website. 
Children reported positively about curriculum 
learning and access.  

Remote Learning • All children able to access home learning 
• Strong engagement with home learning tasks 
• Coverage maintained during self-isolation 

periods. 
 

Children who were unable to attend school 
during the autumn term due to Covid 19 
restrictions were provided with paper 
based/online learning activities to enable access 
to the curriculum.  Staff provided help and 
support for parents via Class Dojo to ensure 
pupils were able to access learning. 

Actions limited/ not completed due to Covid-19 Lock Down. 

During Lock Down, Class Dojo continued to be 
used successfully as a two-way communication 
system between parents/pupils and school.  It 
enabled instant sharing of videos, tasks and 
timetables.  In addition, TEAMs was used as a 
safe and secure medium to deliver live lessons.  
Throughout the pandemic school adopted a 
supportive role:  

• providing on call 1:1 support for parents 
to enable children to access home 
learning;   

• setting up and delivering devices for 
those children who did not have access 
to appropriate communication 
technology;  

• providing free data to families to ensure 
pupils could access home learning 
without limited home budgets being 
affected;  

• home visits/welfare calls were made to 
hard to reach families to offer support 
and encourage attendance 

 
However, children found it challenging to learn 
at home to the same extent as they would have 
in school e.g. some parents had to work from 
home but weren’t classed as key workers, some 
families had multiple children needing to engage 
in learning at the same time, some parents 

Children who were unable to attend school 
during the summer term due to Covid 19 
restrictions were provided with paper 
based/online learning activities to enable access 
to the curriculum.  Staff provided help and 
support for parents via Class Dojo to ensure 
pupils were able to access learning. 



lacked confidence to engage, even with support 
etc.  



 


